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Tapasz memnexemmix nedazo2uxkaivlk uHcmumymol, Kasaxcman

AFblIWbIH PPA3EOJIONMACBIHbIH
CTUNUCTUKAIBIK XXOHE MAFbIHAJNBIK KACUETI

«Timnci3 ynT, TiMiHEH alpBUTFaH YIT TYHUEIE YIT 00k xapsitinac. OHgai yiuT
KYpbIMaK. ¥JTTBIH YWIT OONyBI YIIiH OipiHIN mapT — TiTi 0oy. ¥ITTBIH Tilli KeMHU
Gactaysl YITTBIH Kypu OacTaraHbIH KepceTeqi. ¥JTKa TUTIHEH KbIMOaT Hopce
Oonmayra Tricy — aen Mamkan JKyma0aeB alThIN ©TKEHICH, Kal Ke37ie 00IMachIH TilT
SIFHM aHa TUTi €H KbIMOAT, CH asyJjbl YITTHIK Ka3blHa OOJIMaK. OI0eTTe, Till YITICH,
XaIBIKIIEH OipTe ’acachll OThIpaabl. BYTiHri TaHIa FanamablK skahaHnaHy Ke3eHiHae,
SIFHH aJilaM3aT TapUXBIHBIH IICKCi3 OpJiel, KEMEIICHTeH 3aMaHbIHIa MOJCHHUCT IICH
OHep, cascar IeH TUIcajajlapblH/a XallbIKapaJIbIK KaThIHACTBIH JaMbIIl, JKaHIaHFaH
YaKbBITBIH]IA CABICTBIPMAJIBI XKOHE CAIFACTBIPMAJIBI TLT O1TiMI €H ©3€KTi JIe KOKeHTeCT1
MoceneHiH Oipi Oombim oTelp. Onail neWTiHIMI3, TUIAEPAl CaJBICThIpa-CalFacThIpa
3epTTey 9p TUIAIH OpHEK OOSYbIH, VITTHIK epEKIIeIiriH, KalTalanO0ac KaCUeTiH TaHbIIT
OLTyTe YOI alllajIbl.

CanracTeIpMaisl TiT O17TiMI MOJICHUETapaIIBIK KaTBIHACTHIH TOPIHEH OPBIH aJIbIM,
XaIBIKTapbIH 0ip-OipiMeH TYCiHICY OapbICHIH JKy3ere achIpyFa KeHIHEH aT CalbICabl.
Kazak TiniH 06acka ja mieTen TiJEpiMEH CajFacThIpa KapacTBIPYAbI AAMBITY — aHa
TLTIMI3IIH KOJIAaHBLTY asiCHIHBIH KeHEHIIT, MeMJICKETTIK TLT peTiHAeT1 MapTedeci yeTeM
0oJybIHA YJIKEH 9cep €TeTiHl co3ci3.

OpKeHHeT 3aMaHbl KAHIIAIBIKTHI IIAPBIKTAY IIBIHBIHA [IBIKCA /1, YJIT MOJICHUETIH
WIT TiTIHEH OOJIII aJIbIl, TaMBITY MYMKiH eMec. YT MOJICHUCTIHIH Kall TYpiH aJiCaHbI3
J1a, OH/IA COJI YITTHIH OYKiJI TAaHBIM OOIMBICH MEH TYPMBIC-TIpIILTIK CYypeTi CaKTaJIFaH.
Tingi DaMBITBII, KOPKEMIIK, OCHHENUTIK CamachlH apTTHIPBIN, AWUTBUIFaH OHIBIH
SMOIMOHAIBABI-IKCIIEPCCUBTIK 9CEPiH KYIIEHTIM, 3CTETUKAIBIK CUITATHIH HOPJICHAIPIT
OTBIPATHIH Op XAaJIBIKTBHIH KOPKEM ce3 miedepiiepi Oomampl. ATam aiTcak: Makai-
MOTeNep, HaKbUI CcO3Jiep, TeHEyJiep kaHe TypakThl Tipkectep T.0. Omap OeliHeney
TACUIZIEPi apKBIIBI KOPKEM 9/IcOMETTe 03 131epiH KA IbIpaasl. TiiMi3/e KabIITaCHIIT,
TYPMBIC-TIPIIUTIKTIH KaH-)KaKThl CATaChIH KAMTHUTBIH, JICKCHKOJIOTUSHBIH 63 aJJblHa
Keke Oip camachl OOJIBIT TAaOBUIATHIH KOpKeMIiK-OelHeminik Tocinaepain Oipi —
¢dpazeonorust. DpazeoNOrHAIBIK OipIiKTepIe KOJNIAHBUIFAH CO3Jepre Kapar, op
XaJIBIKTBIH TapUXBl MEH MOJCHHUETIHEH, TaHBIM OOJMBICHI MEH TYPMBIC-TipIIiIiriHeH
MarJyMar aiyra OoJasl.

Dpazeonorusmzep — TiJ ataysblHBIH 0apiHe ToH KyObutbic. TinmuepaiH, acipece,
KYPBUIBIMBI SPTYPJIi TyBICTaC eMec TIIAepAiH (pa3eonoru3MIepiH KemeHai Typle
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Maructp ¢puionoruu Epcyaranosa I'.'T., maructp Ceiinynnaesa A.X.
Anmamer menedxrcmenm Ynueepcumem, Kazaxcman

FORMATION OF COMMUNICATIVE COMPETENCE
IN THE PROCESS OF LANGUAGE LEANING:
DEVELOPING COMPREHENSION

It is very important to understand what the learners read in a book. They should
be able to give their opinion about what is written. There is a growing realization of
the importance of providing learners with regular exposure to suitable spoken and writ-
ten texts which illustrate natural discourse in context. It is also increasingly realized
that good listening and reading skills need to be explicitly developed and fostered
through a range of appropriate activities which provide learners with a purpose and
guidance in coping with texts. The aim is to develop confident, autonomous listeners
and readers who appreciate they do not have to understand everything and to provide
them with successful experience which leave them positively disposed towards exploit-
ing opportunities for listening and reading outside class.

This requires an approach which takes into account the factors involved in the
comprehension process and which is based on sound criteria for choosing suitable texts
matches to the interests and capabilities of the learners. One way of ensuring this match
is to negotiate with learners so that they have some say in choosing texts and tasks and
can take greater responsibility for their own learning.

Understanding is an interactive process between what is read or listened to and
learners’ background knowledge and experience, through which they bring meaning to
text. In this process their understanding is dependent on:

* Knowledge of the vocabulary;

* Knowledge of topic;

* Knowledge of the grammar;
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Learner should understand that they do not need to understand all the words in the
text. It is important to get the idea what the author wanted to show us and discuss the
problem written in.

The theoretical rationale for a comprehension-based approach at early stages of
teaching second languages came initially from studies of first language acquisition, in
which the development of listening comprehension ability precedes and underlies the
development of speaking ability, and later, in school, fluent reading of age appropriate
texts precedes and facilitates the development of L1 composition skills. Further support
for a comprehension-based approach to second language teaching has come from em-
pirical research (1). An initial second language «incubation» or «internalization» pe-
riod, where learners concentrate on under- standing the meanings of oral and written
texts, is thought to help them to «formulate a map of meaning and form in their minds
and to internalize the associations between form and meaningy (2). If learners are al-
lowed to focus on language as a vehicle for meaning, it is thought that they will grad-
ually assimilate syntactic and vocabulary knowledge in the target language. This re-
ceptive knowledge will form the basis for the production of utterances in the language.
Some researchers go so far as to claim that production skills will «emerge» without
explicit practice, as students receive and internalize large quantities of comprehended
input (1). Requiring learners to produce in early stages is seen as not only frustrating
and anxiety-causing for them, but also as counterproductive to an efficient learning
process (1). It is thought that forcing production in the absence of adequate language
knowledge causes students to fall back on first language knowledge, leading to the L1
and L2 «transfer» phenomena observed in their speech and writing (3), and possibly
even to the fossilization of inaccurate forms (4). Following this rationale, instruction
in the comprehension-based approach begins with a period during which the learner is
required only to comprehend written and oral texts, and not to produce them -although
production is encouraged. The incubation period in the comprehension-based approach
is claimed to result in more accurate production, as learners are given sufficient expo-
sure to native speaker models and enough time to internalize accurate oral and written
representations of the forms and structures of the target language. Empirical evidence
has demonstrated that extensive listening before production results in more accurate
pronunciation (1). Less is known about the effect of early emphasis on comprehension
in the development of grammatical, vocabulary and discourse level knowledge.
Krashen suggests that second language grammar is acquired through the understanding
of meaning and that initial emphasis on formal aspects of language is counterproduc-
tive; formal knowledge is acquired incidentally while the learner is focused on mean-
ing. There is considerable empirical evidence from Canadian French immersion pro-
grams and other contexts where comprehension is emphasized almost exclusively in
the initial stages that such development indeed takes place (5). Recent research, includ-
ing that with French immersion students, suggests, however, that learner analysis of
language form as an aid in comprehending and creating texts may be important in de-
veloping grammatical accuracy in some aspects of speaking and writing-notably those
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5. BukopucTaHHs JOCHIHUIBKUX METOJIB — BU3HAUCHHS IPOOJIEMH JTOCITIKY-
BaHUX 3aBJlaHb, 0 BUIIMBAIOTH i3 Hel, BUCYHEHHS TiMOTE3M 1X BUPIIICHHS, 0OTOBO-
PEHHS METOIIB TOCIIKEHH:, 0(pOpMIICHHS KIHIICBHX PE3YJIbTAaTiB, aHATI3 OTPHMAaHIX
JaHUX, TIIOUTTS MiJCyMKiB, KOPUTYBaHHS, (HOPMYJIIOBaHHS BUCHOBKIB.

TakuM YUHOM, TeJICKOMYHIKaIliifHa TPOeKTHA TisSUTHHICTD CIIPHSIE PO3BUTKY iHIL-
aTHBH, CAMOCTIHHOCTI, OPraHi3aTOPChKUX 310HOCTEH, CTUMYIIIOE TIPOLIEC CAMOPO3BH-
TKy. MeTO/ MPOEKTIB CIIpHS€ HE JUIIE PO3KPUTTIO MOXKIIMBOCTEH 1 371i0HOTEH KOXKHOTO
y4Hs, a i yCBIZIOMJICHHIO, OI[IHIOBAaHHIO OCOOMCTICHUX PECYpCiB, BU3HAYEHHIO 0COOH-
CTICHO 3HAYYIIMX 1 COLiaNbHO IHHICHUX MEPCIEKTUB. A JOTPUMAaHHSI OCHOBHHX YMOB
BUKOPHCTAHHS METOY TEJIEKOMYHIKAI[IHHOTO MIPOEKTY cIpusie epeKTHBHOMY (OopMy-
BaHHsI MOBJICHHEBOT KOMIIETEHIIIT y4YHIB CEepeIHIX KJIaciB Ha ypOKax aHIIIiCbKOT MOBH.

OTXe MOXHA BIIMITUTH Taki TEHACHIIII B OpraHi3ailii HaBYaHHS Ha CEPEIHbOMY
CTYIICHI: IIUpIIE BUKOPUCTAHHS BIIPAB, IO IMITYIOTh YMOBH IPHPOIHOTO iHIIOMOB-
HOTO CIUIKYBaHHS, 3pDOCTAHHS POJIi caMOCTiifHOI poOOTH Y4HIB, OifbIa omopa Ha Be-
pOaNbHy HAOYHICTH Ta IiJKa3KW, 30UIBIICHHS NMUTOMOI Barum NMapHUX Ta I'PYNOBUX
dhopM poboTu
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